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It has been claimed that research on reading
attitudes shows that as children get older, their
interest in reading declines.' Young children, it
is thought, enjoy a “reading romance,” but this
starts to disappear around grade four and
continues 1o decrease through adolescence.

This paper reviews the research on the
development of attitudes toward reading to see
if this decline actually exits. We conclude that
there Is far less of a decline than usually
assumed, that many studies show no decline at
all, and that at no stage do children show a
negative attitude toward reading,

Method

Before reviewing the studies, we need to discuss
method.

1. Several studies on the development of
attitudes toward reading include questions
that tap students’ attitudes toward aca-
demic reading; for example, reading
assignments In texts, Because the focus
here is on self-selected pleasure reading,
these analyses will not be considered here.

2. Sometimes questions ask students to
compare reading with other activities; for
example, would you rather read or do X?
Ranking or comparing free reading with
other activities is not a valid way of tapping
attitudes. Consider the following case
(hypothetical), in which two students are
asked to answer on a one- to five-point
scale:

How much do you like reading?
StudentA  Student B
4.0 2.5

Reading Matter(s

How much do you like football?

Student A Student B
4.5 2.0
Student A likes football more than he

likes reading; student B likes reading
more than he likes football. But we should
not conclude that A is negative about
reading. A clearly likes reading more than
student B does.

A similar problem occurs when
investigators ask such questions as,
“Would you rather read or draw a pic- *
ture?” Student A might be a dedicated
artist, and only a slightly less dedicated
reader. Student B might hate both, but not
hate reading quite as much as drawing,
Results would indicate that B likes reading
but A does not.

Among the many examples of this
kind of question are questions asked by
Tunnell et al., who asked children whether
they would rather read a book or draw a
picture.! McKenna, Kear, and Ellsworth
asked children to compare reading with
playing: “How do you feel about reading
instead of playing.™ Even an extremely
dedicated pleasure reader might prefer
“playing.”

In this study, we are not interested in how
much children read, just how much they
enjoy reading. Many external factors
influence how much children (and adults)
read, such as access to books and the
pressure of other activities. We want to
know if there is a decline in the desire to
read.
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Here Is an example: Ley, Schaer, and
Dismukes reported that frequency of
reading appeared to decline between
grades six and eight. While 32 percent of
the sixth graders said they read for enjoy-
ment “almost every day,” by grade 8, only
20 percent reported doing so. But the
study also reported that the same students
increased the amount of time they were
devoting to homework, with 22 percent of
sixth graders and 40 percent of eighth
graders reporting between one and two
hours. The study reported no decline in
anitudes toward reading, as discussed
below.

4. In comparing scores, we should look at
the average response to individual ques-
tions, and not only the total of the entire
questionnaire (the converted as contrasted
to the raw score).* Although statistical
significance is unaltered, differences can
appear exaggerated when we look at the
total score. A slight difference in each
gquestion can make the total score look
very large. Here is a hypothetical example.
Eight-year-old readers and ten-year-old-
readers take a questionnalre consisting of
thirty questions. Students are asked to
indicate their attitude on a scale of one to
five. For each question, the eight-year-old
children are only slightly more positive,
only a tenth of a point. But If we total the
score, the eight year olds appear to be
much more enthusiastic, scoring 112
compared to 105.

5. We will not consider details about where
children read, such as the library or at
home. Individual variables may affect this.
For example, poor children may have little
chance to read at home or at the public
library.

6.  Other concerns: In an otherwise valid
questionnaire, Estes includes a few ques-
tions of dubious value. Avid readers may
disagree with the statement “books make
good presents” because they prefer to
select their own reading.*

Dedicated pleasure readers with
plenty of access and time to read might
also disagree with “a certain amount of
summer vacation should be set aside for

reading,” as being polntless, as this ime is
available to them already. Avid readers
might also object to enforced reading.

The “reading at home" segment of
the Heathington Primary Scale, used in
Parker and Paradis, contains questions
that ask children how they feel when
reading a book to someone else at home,
and when reading with a friend after
school, activides that may not be valued by
all motivated readers.” It also asks about
reading at bedtime, which may not be
approved of in all families.

McKenna, Kear, and Ellsworth asked,
“How do you feel about reading different
kinds of books?" It has been reported that
those who do more pleasure reading tend
to read narrowly, preferring series books
or the works of one author or genre.!
Thus, a reader deeply involved with Harry
Potter may, at least temporarily, claim a
lack of interest in 2 wide range of reading,

Do you like to read?

The question “Do you like to read?” appears to
avoids the problems discussed above. This
simple question taps just what we are looking
for: pure enjoyment, regardless of how much
children enjoy other activities or whether they
have access to books or a place to read,

Nevertheless, even this question could
underestimate Interest In reading, because it can
be interpreted as reading only “serious” litera-
ture. Mellon reported that 82 perceat of the ninth
graders she studied said that they read in their
spare time.? Mellon felt, however, that respon-
dents “didn't trust” that the questionnaire was
really dealing with self-selected pleasure reading,
and considered the kind of reading they liked as
“not quite legitimate.”* Here are three illuminat-
ing comments by her subjects: “] don't like
reading except for comic books or magazines,”
“. .. I hate reading unless it's 2 magazine about
something I like,” and “T don't like to read much
except for romance, mystery, and scary books.™"
Of the sixty-six respondents in Mellon’s study
who claimed they never read in their spare time,
forty-nine checked several categories of lelsure
reading when asked what they liked to read!

The use of fewer questions will, of course,
make questionnaires less reliable, but we feel

that it is better to use fewer valid questions (or
even only one valid question) than many ques-
tions that do not probe what we are really
interested in investigating.

The use of a question such as “Do you like
to read?” brings up the issue of pleasing the
experimenter. Verification of the results using
other methodologies can helps us deal with this.

Two analyses are presented here. The first
Includes what must be categorized as imperfect
studies. These studies present the results of
questionnaires that contain some appropriate
and some inappropriate questions, but unfortu-
nately do not give us the results for individual
items. They provide us with a crude analysis of
the development of attitudes.

A narrative review of the studies is pre-
sented, followed by a summary. We provide
details of each survey in order to give readers a
clear picture of the size of any developmental
changes. It was, unfortunately, not possible to
compute effect sizes in many cases.

Estes reported that children in grades
three through six were more enthusiastic about
recreational reading than those in grades seven
through twelve." The difference was statistically
significant, but not very large (see table 1). The
questionnaire administered by Estes contained
twenty-eight statements, and children indicated
their agreement or disagreement on a scale of
one to five. The mean item score for the third
through sixth graders was 3.79, for the seventh
through twelfth graders, 3.5, only about a 6
percent difference. One interpretation of this
data is that the older children maintained nearly
as high an interest in reading, despite additional
pressures.

Parker and Paradis administered the
Heathington Primary Scale (published in
Alexander and Filler) to children in grades one
through three and the Heathington Intermediate
Scale to children in grades four through six.”

Table 1. Results from Estes:
Attitudes toward Recreational
Reading

Standard Mean Score
Grade Mean Deviatioa per ltem
36 106 16.4 38
7-12 98 17.1 35
scale = 1-5
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The two measures each contained four ques-
tions, but the questions were somewhat differ-
ent; thus we can only inspect changes in attitude
within the two groups. Both scales ask children
to express their feelings about reading in a
variety of situations, including reading at home,
reading at school, and “organized reading in
the classroom.”

The "reading at home" segment comes
closest to pure recreational reading, but as
noted earlier, this part of the primary scale had
some doubtful questions. The questions on the
secondary scale appear less objectionable,
asking children how they feel about reading in
their room, whether they wish they had a library
full of books at home, and a question that
appears to us to be the most valid: whether
children enjoy reading at home.

Students responded on a one to five scale,
where one equals strongly disagree. Table 2
presents the mean response to the “reading at
home” questions. It is clear from these results*
that there is little change in attitude toward
reading from grade one to three and little
change from grade four to six. If anything, there
is an increase in positive feelings about reading,
Also, it is clear that these children like to read,
with the average response being about four out
of a possible five.

Tunnell et al. included eighteen questions
focusing mainly at recreational reading. Some
questions compared reading to other activities,
another was directed at scheol books, and
another dealt with frequency of reading."*
Several questions, however, looked at enjoyment
only. The scale used wa$ one to five, where one
equaled strongly disagree and five equaled
strongly agree. Table 3 presents their resulls.

Table 2. Results from Parker and
Paradis: Attitudes toward Reading
at Home

Category Score
Primary Scale
Grade ) 3.80
Grade 2 4.10
Grade 3 413
Secondary Scale
Grade 4 ’ 347
Grade § 3.8
Grade 6 3.80
scale s 1-§

Table 3 shows a clear drop from grade five
to six, but we do not know which items on the
questionnaire were responsible. Note that the
most negative group, the sixth graders,
remained at least somewhat positive about
reading; a neutral attitude would be 3.0. All
other grade levels were quite enthusiastic.

Ley, Schaer, and Dismukes found very little
difference among 164 students in a longitudinal
study covering sixth, seventh, and eighth
grades." About half the students were urban,
half rural. Table 4 presents scores for the enjoy-
ment subscale of the Teale-Lewis Reading
Attitude Scale, which consisted of eleven ques-
tons, ranked from one (strongly agree) to four
(strongly disagree). There was clearly no
decline with age, a result that was true for other
subscales as well (reading for individual devel-
opment and reading for utilitarian purposes).
The table includes the converted score—the
average score per ltem. The mean for all groups

was close to the middle (2.5). Means for the
other subscales were higher, the highest being
eighth graders, who averaged 3.32 for the
utilitarian subscale.

McKenna, Kear, and Ellsworth used the
Elementary Reading Attitude Survey. I focus here
only on the recreational reading portion." As
noted earlier, most of the ten questions were of
questionable validity, but some were appropri-
ate, such as “How do you feel about spending
free time reading?" and “How do you fee! about
reading for fun at home?" Table 5 presents total
and converted scores, based on the one to four
scale. A slight decline is seen for the boys
(about 10 percent from grades one to six), but
In general subjects indicated that they liked
reading (neutral = 2.5). Unlike Tunnell et al.,
the drop is gradual from grade one to six for
the boys.

Chapman and Tumner also show evidence

for a decline in attitude toward reading (see e

Table 3. Results from Tunnell et al.: Reading Enjoyment

Mean scores Arkansas Sample® N
grade 2 4.05 (.82) 4
grade 3 4.10 (.56 46
grade 4 4.22 (63) 3%
grade 5 4.01 (52) Ty
grade 6 3.53 (.70) 4
scale = 1-5

*Numbers in parentheses represent standard deviation.

[linols Sample* N

4.01(1) 19
4.17 (70) 48
3.61 (76) 39
373(73) 76
3.15 (.86) 80

Table 4. Results from Ley, Schaer, and Dismukes: Reading Enjoyment

Subscale

Females Males
Grade Total* Converted Black® White® Black® White*
6 282(7.3) 2.56 296(7.2) 26.2(7.4) 30.6 (4.8) 26.2(7.4)
7 293(7.2) 2.66 27.7(5.0) 294 (2.5 29.6(1.2) 296(2.3)
8 282 (6.8) 256 283(1.0) 8.7 (6.7) 282 (6.9) 27.8(1.0)
Canverted = sverage score per item; scale = |—4.

*Numbers in parentheses represent standard deviatien.

Table 6. Results from McKenna, Kear, and Ellsworth: Elomentary Reading

Attitude Survey

Grade Boys* Converted Glrls*  Converted Total* Converted
1 30.0 (6.0) 3.0 319(5.2) 3.2 310 (5.7 3.1
2 290 (5.7 29 31.7(53) 32 303 (5.7 3o
3 285 (5.6) 285 316 (5.2) 32 30.1 (5.6) 30
4 276 (5.9) 28 31360 31 29.5 (5.8) 295
5 26.5 (5.9) 2.65 30.7 (5.5) 31 285 (6.1) 2.85
6 26.0 (6.1) 2.6 20.7 (5.7 3.0 279 (6.2) 2.8
scale = 1-4

*Numbers in parentkeses represent stendard deviation,
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table 6).” Once again, however, overall artitudes
are positive (their scale was one to five, with a
mean of 2.5), and differences are not over-
whelming, except for the substantial drop
between years three and five (ages eight and
ten). Chapman and Tumner reported that the
difference between grades one through three
and grades four through five was significant,
using a Scheffe test (F (8,1532) = 38.9,P <
.01).

Chapman and Tumner only provide five of
the ten questions they used: (1) Do you like
word games in class? (2) Is it fun for you to
read books? (3) Do you look forward to read-
ing? (4) Do you like reading to yourself? and
(5) Do you like reading at home? One of them
has nothing to do with reading; it is not at all
clear that children who like word games in
school also like recreational reading.

Baker and Wigfield asked fiith and sixth
graders 10 fll out a reading motivation ques-
tionnaire." Two categories of questions came
close to probing pure reading for pleasure.
Dedicated pleasure readers would probably
respond positively to the questions in the
curiosity category, which included the following:

*  ifthe teacher discusses something interest-

ing I might read more about it.

1 read to learn new information about

topics that interest me.

®  1like to read about new things.

®  1f 1 am reading about an interesting topic I
sometimes lose track of time.

Some of the questions in their involvement
and curiosity categories asked whether children
read specific kinds of books, such as mysteries,
fanasy and make-believe, adventure books,
books about people in different countries, and
books about hobbies.

Table 6. Results from Chapman and
Tumner: Reading Self-Concept Scale

Year N Attitude*
1 143 4.27 (79)
2 160 4.37 (67
3 159 4.40 (.56
4 150 4.06 (.78)
b 159 3.87(.82)
scale = 1-5

Note: year ) = Gve year olds; in New Zealand, reading instruction
begins on or close to the child's 8fth birthday.

*Numbers io parentheses represent standard deviation.

Age differences (between grades five and
six) were not significant for these two cate-
gorles. However, there were significant differ-
ences favoring younger children for two other
scales: social ("1 talk to my friends about what [
am reading,” "1 often read to my brother and
sister”); and recognition (“My friends some-
times tell me I am a good reader,” “1 like to get
compliments on my reading”). Thus, there were
no age differences in the categories of questions
coming closest to pure reading for pleasure.

The mean for responses for all children in
the curiosity category was 3.2 on a scale of one
to four, where one equals very different from
me, two equals a little different from me, three
equals 2 little like me, and four equals a lot like
me. The mean for responses in the involvement
category was 3.14, indicating that as a group
these children were positive about reading.

In no case thus far do children ever show
negative attitudes toward recreational reading.
Only Tunnell et al. and Chapman and Tumner
show clear drops in attitudes toward reading.”

Bean asked preservice teachers to do a
reading autobiography, in which subjects were
asked to comment on what they read and their
feelings associated with reading as they grew
up.® Responses were coded “globally for
positive or negative attitude statements."* As
shown in table 7, Bean reported overall posi-
tive attitudes toward reading and no change
over time.

Bean and Readance is the only study of this
kind to show a decline in the middle and high
school years (see table 8).” In the Hawaii
sample, the decline was due 1o more subjects
categorized as mixed; the percentage of negative
attitudes remained low at all stages. However, in
the mainland sample there was a clear increase
in the percentage who had negative attitudes.
This exceptional case, however, consists of only
nine students. Bean and Readance noted that
the decline in the middle stage {(middle school
and high school) was “usually based on the
increasingly complex and seemingly uninterest-
ing content of textbooks." Responses were
thus probably based on artitudes toward aca-
demic reading as well.

Figure 1 summarizes the results of the first
analysis.

The second analysis is simpler. Here we
include studies in which we have answers to the
simple question, “Do you like to read?” uninflu-
enced by answers to other questions. Included
are a few studies that did not examine change in
attitude over time. These studies, however,
confirm that atitudes toward reading are posi-
tive at all ages.

Neale and Proshek used the Semantic
Differential to sample attitudes of middle school
children toward a number of stimuli, including
“reading a book.”* They found overall positive
reactions to this item, and no change from
grades four to six (see table 9). Note, however,

Table 7. Resuits from Bean: Global Impressions from Reading

Autobiographies

Age % Positive Attitude
grades 0-5 n
grades 6-12 73
beyond grade 12 80
N=45

% Mixed Attitude % Negative Attitude

16 13
13 13
13 7

Table 8. Results from Bean and Readance: Global Impressions from

Reading Autobiographies

Hawail Sample (N = 35)

Age % Positive Attitude % Mixed Attitude % Negative Attitude
grades 0-5 77 17 6
grades 6-12 32 57 "
beyond grade 12 63 3 6
Malnland Sample (N = 18)

Age % Positive Attitude % Mixed Attitude % Negative Attitude
grades 0-5 61 38 I
grades 6-12 2 8 50
beyond grade 12 61 39 0




that in general, students became significantly
more negalive toward several other stimuli
(neutral score equals 32).

Neale and Proshek also reported that
whatever negative attitudes there were about
reading were largely due to middle-class boys.
They presented data for grades four, five, and
six combined (see table 10).

Davies and Brember asked respondents
from randomly chosen elementary schools sev-
eral inappropriate questions, including, “How do
vou fee] about reading to a teacher?” “How do
vou feel about reading to your parents?" and
“How do you feel about reading to yourself at
school?"" The last question may have been inter-
preted as school-related reading, not pleasure
reading. In all cases, there was a clear decline in
enthusiasm about reading as children get older.
But there was a clear increase in positive
responses (o the one question that was appropri-
ate: “How do you feel about reading to yourself at
home?” at ages ten 10 eleven (table 11).

Eccles et al. report a decline in reading
antitudes from grades one to three.™ The ques-
tions used were:

1. In general, I find reading? (From one, very
boring, to seven, very interesting or fun.)

2. How much do you like reading? (From
one, not at all, to seven, very much.)

The differences are statistically significant
(F = 5.65, p = .001), but the effect size
reported by Eccles et al. (d = .01) is small. This
small effect is confirmed by inspection of the
means. First and second graders differed by
only .12 points on a seven-point scale, while
second and third graders differed by only .26
points (see table 12).

It is also clear that children at all three
grades enjoyed reading: on a seven-point scale,
the mean is 4.0.

Von Sprecken, Kim, and Krashen asked
fourth grade students from three elementary
schools the simple question, “Do you like to
read?”" In one of the schools, 59 percent of the
students were considered low income (received

free or reduced lunch), while at the two others,
17 percent and 18 percent were in this category.
Forty-three (20 percent) of the students were
categorized as limited English proficient, and, of
these, five were considered beginners in

Eigure 1

Summary of Studies: Analysis One

Is there a decline in interest in reading?

Estes Grades 712 are 6 percent less positive than grades 3-6

Parker and Pradis No change from grades 1-3, no change from grades 4-6.
Tunnell et al. Litle change from grades 2-5, drop at grade six

Ley Schaer, and Dismukes No change from grzdes 6-8

McKenna, Kear, and Ellsworth Litde difference in girts, 10 percent decline in boys from grades 1-6
Chapman and Tumner Slight increase from ages 5-7, drop at age 8

Baker and WigBeld No difference between grades § and 6

Bean No change

Bean and Rezdance Clear decline in grades 6~12

Do they like to read?

Estes Yes, mean = 3.5, 3.8 (scale 1-5)

Parker and Paradis Yes, mean = 4 (scale 1-5)

Tunnell et al, Yes, means from 3.15 t0 4.2 (scale 1-5)

Ley Schaer, and Dismukes Somewhat. Mezn o 2.6 out of 4 (scale = 1—4)

McKenna, Keas, and Elisworth Yes, means for girls = 3.0t 3.2, for boys, 2.6 to 3.0 (scale = 1)
Chapman and Tumner Yes, means from 3.87 to 4.4 (scale = 1-5)

Baker and Wigfeld Yes, mean = 3.2 for curiosity, 3.14 for involvement (scale = 1-4)
Beun Yes, 71-80 percent like to read

Bean and Readance Yes In early childhood and adulthood (6177 percent). not in grades 6-8

Table 9. Results from Neale and Proshek: Semantic Differential

Stimulus Grade Pour Grade Five Grade Six
Mother 490 478 473
Father 483 412 [ Y 476
My teacher® 478 454 439
Reading a bock 45.6 45.2 446
My school building 47 436 42.2
My classroom® 45.1 432 39.4
Me* 4.1 41.8 40.0
My school books® 434 428 399
Following rules® 427 409 38,1

* = gignificant decline tn atiitude; range = 8 to 56, men (neutral = 32)

Table 10. Resuits from Neale and Proshek: Attitudes toward Reading a
Book

Subjects Attitude
Low SES boys 4.0
Low SES girls 4“0
High SES boys 429
High SES girls 48.3
grades 4,5,6 combined

ding Happy
ble 11. Resuits from Davies and Brember: Percent Respon )
I: V:ry Happy to “How Do You Feel about Reading to Yourself at Home?

N Girls N
& "% 1 @ Pl
89 % 9 L 104
10-11 84 102 ?

school.™ All but four were considered proficient
in English. A large majority of the students said
they liked to read (87, or 84 percent). Of the
sixteen who said they did not like to read,

English. Nearly all students said they enjoyed
reading (216, or 96 percent).

Kim and Krashen asked the same question
of 103 sixth graders from a high-poverty

wnang) Aipapmouy
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Table 12. Results from Eccles et
al.: Value of Actlvities

Grade N Attitude®
! 283 5.76 (1.36)
2 320 5.62 (1.45)
3 260 5.38 (1.30)
scale = 1-7

*Numbers (1 parentheses represent standard deviaton.

nearly all said it was because books were bor-
ing: I dislike reading because it is boring and
because if I keep on reading I will go to sleep.”
In fact, ten of the sixteen who said they disliked
reading used the word boring in their
responses. Only one subject disliked reading
because it was “hard.” This suggests that even
these sixteen would like to read if they had
access (0 more interesting reading material,
which is a severe problem for children living in
poverty.”®

The READ California poll surveyed 201
subjects between ages ten and seventeen, 48
percent male, 52 percent female, mogtly In the
southern California area.* Their results confirm
that teenagers like to read. Sixty-foupercent of
the READ California respondents rated reading
seven or better on a scale of one to ten, where
one equals not fun and ten equals a lot of fun.
Thirty-six percent agreed that reading is “really
cool,” and another 55 percent agreed that
reading is “kind of cool,” a total of 91 percent
of the sample.

Studies in analysis two present an even
more cheerful picture than those in analysis one
(see figure 2). One study showed no change,
one an increase in enthusiasm, and one a slight
decline in anitudes toward reading. Overall,
there is lile doubt that children and adoles-
cents say that they like to read.

Discussion and implications

According to the research presented here, there
is only scanered evidence for a decline in inter-
est in-reading, and very litle evidence for dra-
matic drops in reading atitude. Only one study
found evidence of significant hostility to reading
at any age, and the sample size was modest.' As
noted earlier, this conclusion applies to leisure,
voluntary reading, There is lile doubt that
atutudes toward school-related reading showa

sharp decline with age.”

Figure 2

Summary of Studles: Analysls Two

Is there a decline in Interest in reading?

Neale and Proshek No change, grades 4~6

Davies and Brember More positive with age, ages 6-11+

Eccles et al. yes, slight

Do you like to read?

Neale and Proshek Yes, mean = 45 (range 8-56)

Eccles et al. Yes, means from 5.38 10 5.76 (scale 1-7)

Davies and Brember Yes, 68 to 92 percent happy or very happy to read at home

Yon Sprecken, Kim, and Krashen Yes, grade 4: 96% percent like to read

Kim and Krashen Yes, grade 6: 84 percent like to read

READ California Yes, ages 10-17: 91 percent think reading is “kind of cool" or “really cocl”
No in adolescence (11 percent, 50 percent dislike rezding)

This review was limited to survey studies in Activity and Reading Achievement,”

which questionnalres and reading autobiogra-
phies were employed. There is a great deal of
additional evidence from studies of sustained
silent reading showing that children and adoles-
cents enjoy reading, and, of course, from
numerous reports of adults’ love of reading.®
There is little doubt that many people enjoy
reading as a leisure activity.

One might, of course, ask whether this is
good enough, whether the profession needs to
work harder to get children to enjoy reading.
Should we worry about the small percentage of
students that say they do not enjoy reading? We
should, but the frst line of offense might be to
simply make sure good reading material is
available and that children are exposed to good
stories. Research with younger readers strongly
suggests that children who engage in more
literacy activities at home and who have positive
experiences with readalouds show greater inter-
estin reading* As noted earlier, most of Kim and
Krashen's reluctant readers claimed that reading
was boring, which suggests that they had linle
access o 300d mdlng material.* These children
came from a high-poverty school, which means 2
print-deprived environment.*

Before considering more exotic means of
increasing interest in reading,  sensible
approach might be to provide interesting books
to read and introduce even older children to
good stories through readalouds.” @

References

1. Linda Baker and Allen Wigfleld,
“Dimensions of Children's Motivation for
Reading and Their Relations to Reading

~

Reading Research Quarterly 34, no. 4
(1999): 452-77; Michael McKenna,
Dennis Kear, and Randolph Ellsworth,
“Children’s Attitudes toward Reading: A
National Survey,” Reading Research
Quarterly 30, no. 4 (1995): 934-56.
Michael Tunnell et al., “Attitudes of Young
Readers,” Reading Improvement 28, no.
4 (1991): 23743.
McKenna, Kear, and Ellsworth, “Children’s
Antitudes toward Reading.”
Terry Ley, Barbara Schaer, and Betsy
Dismukes, “Longitudinal Study of the
Reading Attitudes and Behaviors of Middle
School Students,” Reading Psychology 15
(1994): 11-38.
Michael Tunnell, James Calder, and Joseph
Justen, A Short Form Reading Attitude
Survey," Reading Improvement 25 no. 2
(1988): 146-51.
Thomas Estes, “A Scale to Measure
Atitudes Toward Reading,” Journal of
Reading 15 (1971): 128-35; McKenna,
Kear, and Ellsworth, “Children’s Attitudes
toward Reading.”
McKenna, Kear, and Ellsworth, “Children’s
Attitudes.”
Linda Lamme, “Authors Popular Among
Fifth Graders,” Elementary English 51
(1974): 1008-1009.
Constance Mellon, “Teenagers Do Read:
What Rural Youth Say about Leisure

Reading,” School Library Journal 38, no.

8 (1987): 27-30.

10. Ibid, 30.
11. Ibid.

DT LIPS

-l caniYemner .

e




12.

13.

16.

17.

20.

Estes, "A Scale to Meastre Attitudes toward
Reading.”

J. Estill Alexander and Ronald Filler,
Attitudes and Reading (Newark, Del.:
International Reading Assoc., 1976);
Parker and Paradis, “Atitude Development
toward Reading in Grades One through
Six.”

. Tunnell et al., “Attitudes of Young

Readers.”

Ley, Schaer, and Dismukes, “Longitudinal
Study of the Reading Attitudes and
Behaviors of Middle School Students."”
McKenna, Kear, and Ellsworth, Children’s
Antitudes toward Reading.”

James Chapman and William Tumner,
“Development of Young Children’s Reading
Self-Concepts: An Examination of Emerging
Subcomponents and Their Relationship
with Reading Achlevement,” Journal of
Educational Psychology 57, no. 1 (1995):
154-67.

. Baker and Wigfield, “Dimensions of

Children’s Motivation for Reading and
Their Relations to Reading Activity and
Reading Achievement.”

. Tunnell et al., “Attitudes of Young Readers

toward Reading"; Chapman and Tumner,
“Development of Young Children's Reading
Self-Concepts.”

Thomas Bean, “A Constructivist View of
Preservice Teachers' Attitudes toward
Reading through Case Study Analysis of
Autobiographies," in C. Kinzer and D. Leu,
eds., Multidimensional Aspects of
Literacy Research, Theory, and Practice:
Jorty-Third Yearbook of the National
Reading Conference (Chicago: National
Reading Conference, 1994), 370-79.

21
22.

23.
24,

25.

. 26.

27,

28.

29.

1bid, 371.

Thomas Bean and John Readance, “A
Comparative Study of Content Area Literacy
Students' Attitudes toward Rezding through
Autoblography Analysis,” in K. Hinchman,
D. Leu, and C. Kinzer, eds., Perspectives
on Literacy Research and Practice:
Forty-Fourth Yearbook of the National
Reading Conference (Chicago: National
Reading Conference, 1995), 325-33.

Ibid, 329.

Daniel Neale and John Proshek, “School-
Related Attitudes of Culturally
Disadvantaged Elementary School
Children,” Journal of Bducational
Psychology 58 (1967): 238—44.

Julie Davies and Ivy Brember, “Comics or
Stories? Differences in the Reading
Attitudes and Habits of Girls and Boys in
Years 2, 4, and 6," Gender and Education
5, no. 3 (1993): 305~20.

Jacquelynne Eccles et al., “Age and Gender
Differences in Children's Self- and Task
Perceptions during Elementary School,”
Child Development 64 (1993): 830-47.
Deborah Von Sprecken, Jiyoung Kim, and
Stephen Krashen, “The Home Run Book:
Can One Positive Reading Experience
Create a Reader?" California School
Library Journal 23, no. 2 (2000): 8-9.
Jiyoung Kim and Stephen Krashen,
“Another Home Run," California Bnglish
6, no. 2 (2000): 25

Jeff McQuillan, 7he Literacy Crisis: False
Claims and Real Solutions (Portsmouth,
N.H.: Heinemann, 1998); Nell Duke, “For
Rich It's Richer: Print Experiences and
Environments Offered to Children in Very
Low- and Very High-Socio-Economic Status

31

32.
33.

37.

First-Grade Classrooms," American
Bducational Research Journal 37, no. 2
(2000): 441-78; Susan Neuman and
Donna Celano, “Access to Print in Low-
Income and Middle-Income
Communities,” Reading Research
Quarterly 36, no. 1 (2001): 8-26.
Fairbank, Maslin, Maullin, and Associates,
California Statewide Poll, Job #620-157,
(Santa Monica, Calif.: California Opinion
Research, 1999).

Bean and Readance, “A Comparative Study
of Content Area Literacy Students’ Attitudes
toward Reading through Autobiography
Analysis.”

McKenna, Kear, and Ellsworth, “Children's
Attitudes toward Reading."

Stephen Krashen, “The Pleasure
Hypothesis,” in James Alatis, ed.,
Georgetown University Round Table on
Langudges and Linguistics (Washington,
D.C.: Georgetown Univ. Pr., 1994),
209-322; Victor Nell, Lost in a Book
(New Haven, Conn.: {ale Univ. Pr., 1988).
Linda Baker, Deborah Scher, and Kirsten
Mackler, “"Home and Family Influences on
Motivations for Reading,” Educational
Psychologist 32, no. 2 (1997): 69-82.
Kim and Krashen, “Another Home Run.”
McQuillan, The Literacy Crisis; Duke,
“For Rich It’s Richer"; Neuman and
Celano, “Access to Print in Low-Income
and Middle-Income Communities.”

Jim Trelease, The Read Aloud Handbook,
5th ed. (New York: Penguin, 2001).

2007 Aerugagzhrenue( o ¢ J0QUINN/GZ SWN[OA e 15anD) adpajmoury



